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Institutional Student Learning Outcomes
This document has been edited to conform with language guidelines issued by the Federal Government in March 2025.

Use of Institutional Student Learning Outcome (ISLO) Rubrics
1. Choose a dimension you wish to assess.
2. As you assess the student work, start from the highest performance level (4: Exemplary)
a. If the student work does not include all the performance descriptors to ear that performance level, move one box to the right
b. Repeat this process until you arrive at a box that describes the student work
3. Only whole numbers (0, 1, 2, 3 or 4) are allowed
a. If the student work does not meet all the criteria for a given performance level, you must award the next lower evaluation even if you think the student work is better than that performance level
4. A performance level of zero (0) can be assigned if the student work does not meet the baseline criteria

Updated:
14 April 2025 for language
11 September 2026 for accessibility


The Sections of an ISLO Rubric
Table Heading
This provides the ISLO to be assessed

First Column 
This provides the dimensions of the ISLO that can be assessed

Header Row: Columns 2 through 5
These provide the performance levels possible for the students
· Column 2 – Performance Level 4: Exemplary
· Column 3 – Performance Level 3: Target
· Column 4 – Performance Level 2: Emerging
· Column 5 – Performance Level 1: Baseline
· A performance level of zero may be assigned if the work does not demonstrate appropriate process or skill

Body of the Table
The cells in the table provide descriptions of what students must demonstrate for each dimension at each performance level. 


The Institutional Student Learning Outcomes at Marietta College
The following pages provide information about the eight Institutional Student Learning Outcomes at Marietta College. They are:
· Artistic Literacy
· Communication Skills
· Critical Thinking
· Perspectives
· Ethical and Responsible Citizenship
· Inquiry Skills
· Integrative Learning
· Quantitative Reasoning

For each Institutional Student Learning Outcome:
· The first page is the rubric to be used for assessing student work. 
· The second page for each ISLO provides the definition of the ISLO as well as a glossary of the terms used in the rubric.



Artistic Literacy
	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Development of Concept
	Concept is specific, original or nuanced, and articulate. Concept demonstrates a compelling awareness of intention, context, audience, and mode of artistic expression.
	Concept is specific and articulate with an awareness of intention, context, audience, and mode of artistic expression.
	Concept is evident, but reveals developmental or articulation issues with a basic awareness of intention, context, audience, and mode of artistic expression.
	Concept exists, but lacks development or clear articulation with little attention to intention, context, audience, and mode of artistic expression.

	2. Development of Interpretation Techniques or Performance Skills
	Interpretation techniques or performance skills are highly developed, pertain to the individual artist, and reflect commitment to developing a sustainable craft.
	Interpretation techniques or performance skills are developed, pertain to the individual artist, and reflect awareness of craft.
	Interpretation techniques or performance skills are present, and reflect basic growth by repeated practice.
	Interpretation techniques or performance skills are present, but reveal little growth beyond native talent.

	3. Quality of Collaboration
	Collaborative engagement is rigorous, proactive, and constructive; contributions expand on mastery of knowledge regarding materials, techniques, and project processes.
	Collaborative engagement is structured, proactive, and constructive; contributions reveal a flexible competency regarding materials, techniques, and project processes.
	Collaborative engagement is effective but not consistent; contributions reveal basic knowledge regarding materials, techniques, and project processes.
	Collaborative engagement is uneven, reluctant, or defensive; contributions reveal gaps in knowledge regarding materials, techniques, and project processes.

	4. Quality and Scope of Analysis
	Formal analysis of the artwork is a substantive, original interpretative argument strengthened by specific evidence selected from the structural elements discernable in the work of art, and seen in relation to its creation and reception history as well as related theoretical discourses.
	Formal analysis of the artwork is an objective interpretative argument supported by specific evidence available in the structural elements discernable in the work of art, its creation and reception history, and related theoretical discourses.
	Analysis of the artwork is a cogent objective or subjective argument including evidence from the work of art, history, or theoretical discourses.
	Analysis of the artwork is unorganized or tends towards summary. Evidence from the work of art, history, or theoretical discourses is minimal and may be inappropriate or distracting to larger claims.

	5. Quality of Critiques
	Critiques are specific, active, and reflective. Terms and concepts are skillfully employed in highly articulate responses to artistic creation or reception.
	Critiques are specific, active, and reflective. Terms and concepts are correctly employed in articulate responses to artistic creation or reception.
	Critiques are relevant but may be passive or generic. Terms and concepts are employed in responses to artistic creation or reception, but with accuracy or articulation issues.
	Critiques are limited in usefulness to the student or peers. Terms and concepts are used only minimally or inaccurately in responses.


A performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task


ARTISTIC LITERACY DEFINITION
Artistic Literacy is the result of exploring the technical and theoretical aspects of the creative process to foster an aesthetic sensibility that leads to critical analysis, evaluation, and engagement with the arts. This exploration includes experience in developing technique through the progressive application of interpretation or performance skills. Literacy is also the result of developing a basic understanding of the terms and concepts employed in forming critical responses to the arts and integrating analysis with historical and contextual knowledge.

GLOSSARY
Concept: The overall idea driving the artistic process. A concept guides the selection, interpretation, development, and implementation/creation processes for the artist(s). A concept provides a point of view for a work of art or group of works, enhancing meaning for both creator and receiver.

Intention: All artistic endeavors are active and fueled by one or more motivating forces, or intentions. An artist’s intentions may include: to attain skill or to experiment with skills; to convey meaning; to arrive at an overall effect; to make a profit; to achieve competitive success; to satisfy patrons; to engage with a creative impulse; to express passion; to experience emotional catharsis; to establish or contribute to a body of related work.

Context: All artists, works of art, the processes which generate art, and the reception of works of art, are influenced by a specific set of circumstances both at the moment of creation and at any moment the art work is encountered. Understanding artistic context requires knowledge of history, awareness of current events, plus knowledge of cultural trends, values, and beliefs.

Interpretation Techniques: Allow the artist to prepare, guide, or generate an artistic process or work of art. Artistic interpretation may be based on a life event, a script/score, a work of art, or other stimulus. These techniques are significantly impacted by concept, intention, and context. Examples of interpretation techniques include: drawing a portrait, preparing a score, focusing a camera, and scoring a script. Artistic activities such as directing, conducting, designing, and curating an exhibit include multiple, interrelated interpretation techniques.

Performance Skills: The physically demonstrable abilities at the core of artistic training and expression. Examples of performance skills include: warm-up exercises, calling or executing a cue, proper stance and breath support for singing, tuning an instrument, sustaining focus in rehearsal, developing a film negative, navigating design software, and spotting a turn in dance.

Collaborative Engagement: Active participation within an artistic team, in various modes, to reach a shared goal. The goal may be to create, interpret, or perform a work of art or the goal may be to plan an event, evaluate process and product, or master skills. A collaborative project begins with each team member assuming responsibility for the quality of the entire process required by the goal (and sometimes for determining or discovering that process) because it is understood that the desired outcome will be best achieved by the group mind and through group work.

Contribution (to Collaboration): Individual contributions toward the collaborative process may take the form of research, physical labor, idea generation, peer mentoring, organization and logistics, critiques and progress reviews, as well as the generating elements of an artistic product.

Critique: A critical review or commentary (written or oral) of a work of art, its related contexts, and processes. A critique typically adheres to specific, professional, discipline-specific standards that are shared with participants in advance. In the pursuit of Artistic Literacy, self-critique is of equal importance to critiquing the works of others and receiving critiques on artistic processes and products.
Communication Skills
	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Responsiveness to Purpose
	Demonstrates a thorough understanding of context, audience, and purpose that is responsive to the assigned task and focuses all elements of the work.
	Demonstrates an adequate consideration of context, audience, and purpose that is focused on the assigned task.
	Demonstrates a partial consideration of context, audience, and/or purpose that is focused in a partial way on the assigned task.
	Demonstrates a minimal consideration of context, audience, and/or purpose that lacks focus on the assigned task.

	2. Conveyance of Central Message
	Declares a central message that is compelling, precisely worded, and appropriately highlighted.
	Declares a central message that is reasonable, clearly worded, and sufficiently highlighted.
	Declares a central message that is feasible and basically understandable.
	Implies a central message that can be deduced, but is not explicitly stated in the presentation.

	3. Application of Disciplinary Conventions
	Organization, presentation, formatting, and style demonstrate detailed attention and are consistently appropriate to the discipline, genre, or medium and enhance the effectiveness of the work.
	Organization, presentation, formatting, and style are consistently appropriate to the discipline, genre, or medium and includes, at most, minimal errors.
	Organization, presentation, formatting, and style are generally appropriate to the discipline, genre, or medium, but include occasional errors.
	Organization, presentation, formatting, and/or style are inappropriate to the discipline, genre, or medium.

	4. Use of Syntax and Diction
	Uses graceful, precise, and imaginative language that skillfully communicates meaning with clarity and fluency, and is essentially error‐free.
	Uses graceful, precise, or imaginative language that supports effective communication and includes, at most, minimal errors.
	Uses straightforward language that generally supports effective communication, although it may include occasional errors.
	Uses language that impedes effective communication in some places due to errors in syntax and/or diction.

	5. Quality of the Delivery
	Delivery techniques compel the listener, and the speaker appears polished and confident.
	Delivery techniques pique the interest of the listener, and the speaker appears comfortable.
	Delivery techniques make the presentation understandable, but the speaker appears tentative.
	Delivery techniques detract from the understandability of some portions of the presentation, and the speaker appears uncomfortable.


A performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task



COMMUNICATION SKILLS DEFINITION
Communication, in both its written and oral forms, involves the development, organization, and expression of ideas. People communicate to inform, persuade, and/or entertain. Communication can involve working with many different technologies, and mixing texts, data, and images. The central question guiding this rubric is, how well does this written or orally delivered work respond to the needs of the audience(s)? Communication skills are developed through iterative experiences across the curriculum (i.e. both within the major(s), as well as within the general education).

GLOSSARY
Central message: The main point/thesis/” bottom line”/” take away” of a written text or oral presentation.

Context of and purpose for writing: The context of writing is the situation surrounding a text: who is reading it? who is writing it? Under what circumstances will the text be shared or circulated? What social or political factors might affect how the text is composed or interpreted? The purpose for writing is the writer's intended effect on an audience. Writers might want to persuade or inform; they might want to report or summarize information; they might want to work through complexity or confusion; they might want to argue with other writers, or connect with other writers; they might want to convey urgency or amuse; they might write for themselves or for an assignment or to remember.

Delivery: When applied to oral presentations, the term “delivery” addresses issues such as posture, gesture, eye contact, and vocal expressiveness.

Development: The ways in which the written text or oral presentation explores and represents its topic in relation to its audience and purpose.

Disciplinary conventions: Formal and informal rules that constitute what is seen generally as appropriate within different academic fields.

Organization: The grouping and sequencing of ideas and supporting materials in a written text or oral presentation.

Purpose: The writer or speaker’s intended effect on an audience. For example, writers and speakers might want to persuade, inform, and/or entertain.

Syntax and Diction: Syntax refers to the formation of sentences, clauses, and phrases. Diction refers to word choice.


Critical Thinking
	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Explanation/ Communication of Issues
	Issue/problem considered is stated clearly and described comprehensively, delivering all relevant information necessary for full understanding.
	Issue/problem considered is stated, described, and clarified so that understanding is not seriously impeded by omissions.
	Issue/problem considered is stated but description leaves some terms undefined, ambiguities unexplored, boundaries undetermined, and/or backgrounds unknown.
	Issue/problem considered is stated, without clarification or description.

	2. Evidence
Selecting and using information to investigate a point of view or conclusion
	Information is taken from sources with enough interpretation/ evaluation to develop a comprehensive analysis or synthesis. Viewpoints are questioned thoroughly.
	Information is taken from sources with enough interpretation/ evaluation to develop a coherent analysis or synthesis. Viewpoints are subject to questioning.
	Information is taken from sources with some interpretation/ evaluation, but not enough to develop a coherent analysis or synthesis. Viewpoints are taken as mostly fact, with little questioning.
	Information is taken from identified sources without any interpretation/ evaluation. Viewpoints are taken as fact, without question.

	3. Influence of context and assumptions
	Thoroughly (systematically and methodically) analyzes own and others' assumptions and carefully evaluates the relevance of contexts when presenting a position.
	Identifies own and others' assumptions and several relevant contexts when presenting a position.
	Questions some assumptions. Identifies relevant contexts when presenting a position. May be more aware of others' assumptions than one's own (or vice versa).
	Shows an emerging awareness of present assumptions (sometimes labels assertions as assumptions). Begins to identify some contexts when presenting a position.

	4. Student's position (perspective, thesis/hypothesis)
	Specific position (perspective, thesis/hypothesis) is original and described comprehensively, taking into account the complexities of an issue. Limits of position are acknowledged. Others' points of view are synthesized within position.
	Specific position (perspective, thesis/hypothesis) takes into account the complexities of an issue. Others' points of view are acknowledged within position.
	Specific position (perspective, thesis/hypothesis) acknowledges different sides of an issue.
	Specific position (perspective, thesis/hypothesis) is stated, but is simplistic and obvious.

	5. Conclusions and related outcomes (implications and consequences)
	Conclusions and related outcomes (consequences and implications) are logical and reflect student’s informed evaluation and ability to weight evidence and perspectives.
	Conclusion is logically tied to a range of information, including opposing viewpoints; related outcomes (consequences and implications) are identified clearly.
	Conclusion is logically tied to selective information; some related outcomes (consequences and implications) are identified clearly.
	Specific position (perspective, thesis/hypothesis) is stated, but is simplistic and obvious.


A performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task


CRITICAL THINKING DEFINITION	
Critical thinking is a disposition of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion. It involves analyzing and evaluating one’s own thought processes, assumptions and biases, as well as those of others. Critical thinking facilitates effective problem solving, synthesizing, inference drawing, judgment making, and evidence-based reasoning.
GLOSSARY
The definitions that follow were developed to clarify terms and concepts used in this rubric only.

Ambiguity: That which may be interpreted in more than one way.

Assertion: A confident statement of fact or belief.

Assumption: That which is taken for granted or accepted as true without proof.

Context: The historical, ethical, political, cultural, environmental, or circumstantial settings or conditions that influence and complicate the consideration of any issues, ideas, artifacts, and events.

Literal meaning: Interpretation of information exactly as stated. For example, "she was green with envy" would be interpreted to mean that her skin was green.

Metaphor: Information that is (intended to be) interpreted in a non-literal way. For example, "she was green with envy" is intended to convey an intensity of emotion, not a skin color.


Perspectives
	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Understanding one’s own identity
	Articulates insights into own group identity in the broader context of perspectives, while avoiding generalization of characteristics to individual members of the group.
	Recognizes new perspectives about own group identity, while recognizing that generalized characteristics do not apply to every member of the group.
	Identifies own beliefs, feelings and behaviors as related to a larger group identity.
	Shows awareness of own beliefs, feelings and behaviors, but without relationship to larger group identity.

	2. Understanding others’ identity
	Articulates sophisticated understanding of another group’s identity in the broader context of perspectives, while avoiding generalization of group characteristics to individual members of the group.
	Demonstrates adequate understanding of the complexity of another group’s identity, while recognizing that generalized characteristics of a group do not apply to every member of the group.
	Demonstrates partial understanding of the complexities of beliefs, feelings and behaviors of other individuals as part of larger group identity.
	Demonstrates surface understanding of the complexities of beliefs, feelings and behaviors of other individuals, but without relationship to larger group identity.

	3. Empathizing with others’ perspectives
	Proposes sophisticated solutions to address challenges that take into account one’s own viewpoint as well as the viewpoints of others.
	Adequately explains the challenges created by the
differences between one’s own group perspective and that of another group, acknowledging validity of various viewpoints.
	Offers an explanation for the differences between one’s own group perspective and that of another group, acknowledging validity of various viewpoints.
	Identifies differences between own group perspective and that of another group, but responds in all situations with own perspective.

	4. Engaging with and including various groups and individuals
	Engages with a variety of individuals or groups and actively pursues their input and considers  their viewpoints in curricular, co- curricular or personal activities, and motivates others to do the same.
	Engages with a variety of individuals or groups and actively pursues their input and considers  their viewpoints in curricular, co-curricular or personal activities.
	Engages with a variety of individuals or groups, but does not actively pursue their input of or consider their viewpoints in curricular, co-curricular or personal activities.
	Minimally engages with a variety of individuals as part of curricular or co- curricular requirements.

	5. Analyzes connections between group identities and human systems
	Articulates sophisticated and well- reasoned analysis of human systems as they reflect or shape intergroup relations, while suggesting changes that reflect the perspectives of various groups.
	Articulates well-reasoned analysis of human systems as they reflect or shape intergroup relations, while balancing own group’s perspective with that of another group.
	Offers generic analysis of human systems as they reflect or shape intergroup relations, while
favoring own group’s perspective.
	Identifies human systems in context, but offers little analysis of how those systems reflect or shape intergroup relations.


A performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task

PERSPECTIVES DEFINITION
Competence in societal and global perspectives involves understanding one’s own and others’ group identities, analyzing systems that shape human relationships, and engaging productively with individuals and groups representing various backgrounds and abilities.

GLOSSARY
Empathy: “Empathy is the imaginary participation in another person’s experience, including emotional and intellectual dimensions, by imagining his or her perspective (not by assuming the person’s position).” Bennett, J. 1998. Transition shock: Putting culture shock in perspective. In Basic concepts of intercultural communication, ed. M. Bennett, 215-224. Yarmouth, ME: Intercultural Press.

Human systems: The complex and overlapping worldwide systems developed by humans, such as social, cultural, economic, political, and physical constructs, which operate in observable patterns and often are affected by or are the result of human design or disruption. These systems influence how life is lived and what options are open to whom. Students need to understand how these systems 1) are influenced and/or constructed, 2) operate with differential consequences, 3) affect the human and natural world, and 4) can be altered.

Identity: The various cultural and social group memberships used to define, describe or categorize ourselves and others, including, but not limited to, race, ethnicity, national origin, language, gender, sexual orientation, religion, age, ability, and socioeconomic status.
Intergroup relations: The relationships that result from interactions in which individuals belonging to one social or cultural identity group interact, collectively or individually, with another social or cultural identity group or its members in terms of their group identification.

Viewpoint (or perspective) taking: The ability to engage and learn from perspectives and experiences different from one’s own and to
understand how one’s place in the world both informs and limits one’s knowledge. The goal is to develop the capacity to understand the interrelationships between multiple perspectives, such as personal, social, cultural, disciplinary, environmental, local, and global.



Ethical and Responsible Citizenship
	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Articulation of Ethical Positions
	Identifies the major theory(ies) being applied and presents a clear explanation of the theory that captures its nuances and potential applications.
	Identifies the major theory(ies) being applied and provides an accurate explanation of the major concepts.
	Identifies the major theory(ies) being applied but is only able to provide a basic description of the theory(ies).
	Identifies the major theory(ies) being applied.

	2. Analysis of Social Contexts of Problems
	Analyzes problems through careful consideration of various perspectives and proposes solutions to these problems that take into account a variety of perspectives.
	Analyzes problems through careful consideration of own attitudes and beliefs along with those from a variety of perspectives.
	Analyzes problems largely from one point of view but recognizes and articulates a variety of perspectives.
	Analyzes problems from one point of view, acknowledging/recognizing that various perspectives exist, but is unable to articulate these perspectives.

	3. Evaluation of Potential Actions
	Clearly articulates the ramifications of various courses of action, and makes well- reasoned choices about the best course of action to take in a particular situation and helps others to do the same.
	Clearly articulates the ramifications of various courses of action, and makes well-
reasoned choices about the best course of action to take in a particular situation.
	Clearly articulates the ramifications of various courses of action.
	Acknowledges that more than one course of action is available, but only partially describes the ramifications of different choices.

	4. Demonstrated Engagement in Civic Activities
	Routinely volunteers in civic activities, commits to specific and continued involvement in civic work, and motivates peers and/or other member of the community to become involved in civic activities.
	Routinely volunteers in civic activities, and commits to specific and continued involvement in civic work.
	Occasionally volunteers in civic activities, but not on a regular basis.
	Participates in service learning as part of a course or co-curricular requirement, but expresses minimal interest in continued civic work.

	5. Application of Connections Between Academics and Civic Activities
	Routinely applies discipline- specific knowledge through participation in civic life, politics, and/or government and motivates peers and/or other members of the community to do the same.
	Routinely applies discipline specific knowledge through participation in civic life, politics, and/or government.
	Begins to apply discipline specific knowledge through participation in civic life, politics, and/or government.
	Identifies knowledge from one’s own academic discipline that is relevant to civic engagement.


A performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task

ETHICAL REASONING AND RESPONSIBLE CITIZENSHIP DEFINITIONS
Ethical reasoning is the thoughtful concern about what is right and wrong. Responsible citizenship is the attempt to make a positive impact upon one's community – locally, nationally, and/or globally. The practice of ethical and responsible citizenship arises when individuals confront challenges, choices, and ethical dilemmas requiring value judgments. This practice requires skill in assessing and articulating various ethical positions, analyzing the social contexts of problems, and considering the ramifications of various courses of action for oneself as well as the community.

GLOSSARY
Civic Work: Efforts to make a difference in the civic life of communities and developing the combination of knowledge, skills, values and motivation to make that difference. It means promoting the quality of life in a community, through both political and non-political processes.

Courses of Action: A sequence of decisions or activities that an individual or group follows.

Perspectives: The different theoretical means through which ethical issues are analyzed, such as ethical theories (for example, utilitarianism, natural law, virtue) or ethical concepts (e.g., rights, justice, duty).

Ethical Theory: A philosophically coherent set of propositions which attempts to provide general norms for the guidance and evaluation of moral conduct.


Inquiry Skills
	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Selection of Topic
	Selects a relevant, focused, and feasible topic that addresses potentially significant, yet previously less-explored, aspects of the topic.
	Selects a relevant, focused and feasible topic.
	Selects a topic that, while relevant and feasible, is not clearly focused.
	Selects a relevant topic, but one that is lacking in significance and/or feasibility.

	2. Use of Information Sources
	Demonstrates thorough and skillful use of high-quality and relevant source information.
	Demonstrates adequate use and understanding of source information.
	Demonstrates partial use and/or understanding of source information.
	Demonstrates minimal use and/or understanding of source information.

	3. Identification of Hypothesis, or Working Thesis
	The hypothesis, or working thesis, is a novel, debatable assertion about the topic, reflecting a thorough comprehension of the subject matter.
	The hypothesis, or working thesis, is a debatable assertion about the topic, reflecting a reasonable comprehension of the subject matter.
	The hypothesis, or working thesis, focuses on the topic, but is vaguely defined or restates established knowledge.
	The hypothesis, or working thesis, follows minimally from existing knowledge or views, or is potentially untestable by the discipline-relevant methodology.

	4. Application of Inquiry Methodology
	Virtually all elements of the methodology or theoretical framework are skillfully developed and applied with sophistication.
	Essential elements of the methodology or theoretical framework are appropriately focused and developed.
	Essential elements of the methodology or theoretical framework are only partially developed or are lacking in focus.
	Inquiry design demonstrates a misunderstanding of the methodology or theoretical framework in significant, but not all- encompassing ways.

	5. Analysis of Results
	Analyzes and presents results effectively and with sophistication, and also identifies insightful and novel patterns.
	Analyzes and presents results effectively and identifies important and/or less obvious patterns.
	The analysis and presentation of results are basic and/or only partially identifies important patterns.
	The analysis and presentation of results are deficient and/or fail in large part to identify important patterns.

	6. Drawing of Conclusions
	Deduces a significant,
sophisticated and/or novel conclusion(s) that is a logical extrapolation from the results, and discusses relevant limitations and implications while identifying next steps for further research.
	Discusses a conclusion(s) that adequately explains the results, discusses some relevant limitations and implications while also identifying next steps for further research.
	States a conclusion(s) that only partially explains the results, and/or does not discuss relevant limitations and implications.
	States a conclusion(s) that is, flawed, and/or only minimally supportable based on the results, and does not
discuss relevant limitations and implications.


A performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task
INQUIRY SKILLS DEFINITION
Inquiry is the systematic process of asking questions about and examining issues, objects, data or works through the collection and analysis of evidence and observations as a basis to make informed conclusions.

GLOSSARY
Conclusions: A synthesis of key findings drawn from research/evidence.

Hypothesis, or Working Thesis: An idea or theory that is not proven but that leads to further study or discussion

Implications: How inquiry results apply to a larger context or the real world.

Information Sources: Texts that can include bound literature, web resources, interviews, personal observations, etc., as appropriate to the discipline and assignment.

Limitations: Constraints on generalizability and utility of results that are the consequences of the ways in which you chose to design the study

Results: Evidence generated through inquiry.


Integrative LearningA performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task


	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Connections to Experience
	Meaningfully synthesizes connections among experiences (including life experiences and academic experiences such as internships and travel abroad) outside of the formal classroom to deepen understanding of fields of study and to broaden own points of view.
	Effectively selects and develops examples of life experiences, drawn from a variety of contexts (e.g. family life, artistic participation, civic involvement, work experience), to illuminate concepts/theories/frameworks of fields of study.
	Compares life experiences and academic knowledge to infer differences, as well as similarities, and acknowledge perspectives other than own.
	Identifies connections between life experiences and those academic tests and ideas perceived as similar and related to own interests.

	2. Connections to Discipline
	Independently creates wholes out of multiple parts (synthesizes) or draws conclusions by combining examples, facts, or theories from more than one field of study or perspective.
	Independently connects examples, facts, or theories from more than one field of study or perspective.
	When prompted, connects examples, facts, or theories from more than one field of study or perspective.
	When prompted, presents examples, facts, or theories from more than one field of study or perspective.

	3. Transfer
	Adapts and applies, independently, skills, abilities, theories, or methodologies gained in one situation to new situations to solve difficult problems or explore complex issues in original ways.
	Adapts and applies skills, abilities, theories, or methodologies gained in one situation to new situations to solve problems or explore issues.
	Uses skills, abilities, theories, or methodologies gained in one situation in a new situation to contribute to understanding of problems or issues.
	Uses, in a basic way, skills, abilities, theories, or methodologies gained in one situation in a new situation.

	4. Integrated Communication
	Fulfills the assignment by choosing a format, language, or graph (or other visual representation) in ways that enhance meaning, making clear the interdependence of language and meaning, thought, and expression.
	Fulfills the assignment by choosing a format, language, or graph (or other visual representation) to explicitly connect content and form, demonstrating awareness of purpose and audience.
	Fulfills the assignment by choosing a format, language, or graph (or other visual representation) that connects in a basic way what is being communicated (content) with how it is said (form).
	Fulfills the assignment (i.e. to produce an essay, a poster, a video, a PowerPoint presentation, etc.) in an appropriate form.

	5. Reflection and Self- Assessment
	Envisions a future self (and possibly makes plans that build on past experiences that have occurred across multiple and varied contexts.)
	Evaluates changes in own learning over time, recognizing complex contextual factors (e.g. works with ambiguity and risk, deals with frustration, considers ethical frameworks).
	Articulates strengths and challenges (within specific performances or events) to increase effectiveness in different contexts (through increased self- awareness).
	Describes own performances with general descriptors of success and failure.


INTEGRATIVE LEARNING DEFINITION
Integrative Learning is an understanding and a disposition that a student builds across the curriculum and co-curriculum, from making simple connections among ideas and experiences to synthesizing and transferring learning to new, complex situations within and beyond the campus.
GLOSSARY
Academic Knowledge: Disciplinary learning; learning from academic study, texts, etc.

Content: The information conveyed in the work samples or collections of work.

Contexts: Actual or simulated situations in which a student demonstrates learning outcomes. New and challenging contexts encourage students to stretch beyond their current frames of reference.

Co-curriculum: A parallel component of the academic curriculum that is in addition to formal classroom (student government, community service, residence hall activities, student organizations, etc.)

Experience: Learning that takes place in a setting outside of the formal classroom, such as workplace, service learning site, internship site, or another.

Form: The external frameworks in which information and evidence are presented, ranging from choices for particular work sample or collection of works (such as a research paper, PowerPoint presentation, video recording, etc.) to choices in make-up of e-portfolios.

Performance: A dynamic and sustained act that brings together knowing and doing (creating a painting, solving an experimental design problem, developing a public relation strategy for a business, etc.); performance makes learning observable.

Reflection: A meta-cognitive act of examining a performance in order to explore its significance and consequences.

Self-Assessment: Describing, interpreting, and judging a performance based on stated or implied expectations followed by planning for further learning.


Quantitative Reasoning
	Dimension
	4 Exemplary
	3 Target
	2 Emerging
	1 Baseline

	1. Representation of quantitative information
	Representation of quantitative information is not only appropriate, accurate and thorough, but also skillfully portrays information in a way that contributes to a further or deeper understanding.
	Representation of quantitative information is appropriate, accurate and thorough.
	Representation of most of the quantitative information is appropriate and accurate.
	Representation of much of the quantitative information is inappropriate, inaccurate and/or incomplete.

	2. Performance of calculations
	Utilizes creative or original problem-solving approaches to correctly solve advanced calculations.
	Solves advanced calculations with no errors.
	Reproduces fundamental calculations appropriately with no errors OR works through advanced calculations with few error(s).
	Reproduces fundamental calculations appropriately but with a few error(s) OR fails to completely solve advanced calculations due to numerous or significant error(s).

	3. Drawing of conclusions
	Conclusions are insightful, based on sound analytical technique with elaborate reference to limitations.
	Conclusions are correct, based on sound analytical techniques and have some reference to the limitations.
	Some correct conclusions are reached but limited by incomplete analytical techniques.
	Incorrect conclusions are reached due to flawed analytical techniques.

	4. Evaluation of Assumptions
	Assumptions are clearly explained, compellingly justified, and their limitations are carefully explored.
	Assumptions are adequately described, and a correct rationale is given for their importance.
	Some assumptions are correctly described, but justification may be incomplete or missing.
	Necessary assumptions are unidentified or incorrectly identified.

	5. Construction of quantitative argument
	Argument is polished, elegant, original, and/or insightful in addition to being coherent, logical, complete, and supported by quantitative evidence.
	Argument is coherent, logical, complete, and supported by quantitative evidence.
	Argument is largely supported by quantitative evidence but may lack some completeness or coherence.
	Argument is only weakly supported by quantitative evidence.


A performance level of zero should be assigned if work does not demonstrate application of appropriate process or skills to the task


QUANTITATIVE REASONING DEFINITION
Quantitative reasoning is a skill set which empowers individuals to work comfortably with numerical data. When encountering quantitative problems, it is essential to be able to understand the relevant assumptions, limitations, and calculations, and be able to use these to make decisions, evaluate alternative points of view, and communicate key results in appropriate formats. These skills also include the ability to create and comprehend quantitative arguments including graphs, tables and equations offered to support conclusions.
GLOSSARY
Representation: Graphs, charts, tables, equations, and/or pictures that communicate the important features of the information.
An appropriate representation is one that best communicates the most relevant features of the information.
An accurate representation is one which is faithful to the model or data. Accuracy can be affected positively or negatively by features such as labels, scaling, perspective, and precision.

Assumption: Any piece of information which is external to a particular calculation, but affects its outcome. Examples might include: “interest is compounded daily,” “friction is unimportant in this case,” “this function is continuous,” or “the system is in equilibrium.”

Calculation: The collection of mathematical reasoning and mechanical steps required to move from a set of given information to a conclusion.

Conclusion: A statement which sums up the results of a particular calculation or line of reasoning. A conclusion is correct if it is consistent with reality.

Fundamental Calculations: Basic calculations within a discipline that have been demonstrated in lecture or practiced in in-class or out-of-class assignments.

Advanced Calculations: Calculations that require students to synthesize ideas, concepts, and strategies from fundamental calculations to solve more difficult, never before seen calculations.

Creative or Original Problem-solving approaches: Problem-solving strategies that go beyond expected approaches and would be recognized by professionals in the discipline as innovative. In order to be considered creative and original, strategies cannot unnecessarily complicate a calculation.

Limitation: Information about the inputs to, or conclusions of, a calculation which describe the extent to which they are valid. This could include uncertainties in measurement, ranges of parameters, or other assumptions.

Quantitative argument: Communication of a chain of reasoning based on quantitative information. Examples might include a mathematical proof, justification of a budget or the processing of experimental data.
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